
NIEHS Trainers Exchange 

April 9 - 10/97 


Facilitators: 1\fanan Flum. Amy Mock Anita Taylor. and Paula Coleman (not present. 
hut part of the team that designed the sessiOn) 

These notes are taken trom the tltp charts recordmg the discussion dunng 
th1s roundtable session 

Question 1: Describe your TTT 
I How long') 

2 How mam tramers'? 

3 \\~hat were you hemg tramed to do'7 


4 Hm\. many m5.tructors and \\ho \\ere they'7 


Responses 

How long? 


• 	 We had 5 days of TTT spread out over 2 \Veeks. Trainees could go back to the!f 
workplace(s) 111 between. The advantage ofth1s approach IS that trainers got more 
tnne to tlunk about Issues raised m the TTT and bnng back stories'apphcations 
tl-om vmrk 

• 	 Our TTT \Vas too short Another participant said their TTT was too long 
• 	 Takes longer than a TTT to develop a competent tramer. 
• 	 \\'e are ahvayo.; in trainmg 
• 	 2 days TTT to do awareness level traming 
• 	 2 3 participants said their TTT programs were 1 week (5 days) 

How many trainers? 
• 	 The range of participants v-.as between 14 'and 24. \\re agreed that the optimal 

number Is 15 20 tramers 

\\bat were you being trained to do? 
• 	 TIT t<xused on mstructlonal methods 
• 	 We <.:pht our ITT about 50 50 benveen technical Issues and teaching methods 

Instructors: 
• 	 \\'e use beh\een 2 - 6 expenenced worker trainers (peer trainers) 



• 	 \\'c used m-house professiOnals especially tcx teclmical trammg, and tranung 
proie<>swnah from a nearb~· umverst~· fix trauung techmques 

• 	 \\·' e use a mt~iurc of peer tramcrs and professiOnals 

Question 2: What was the primary focus of your TTT? For 
exam pie, did it focus on: 
• 	 T ecluucal (health and satet)·) issues? 
• 	 Trammg techniques·? 
• 	 Classroom bastes'? (How to prepare to tram, settmg up the classroom, etc ) 

Responses: 

See ans\\ crs above (In the mtercst of tunc we moved on to the ne~i question \Vtthout 

discussing this further ) 


Question 3: Hands-on activities 
1 How much'? 
2 \\'hat kmd'? 

Responses: 
• 	 Dtdn 't used to have any m our TTT' s, but had to incorporate because tramers 

asked for tt. 
• 	 \\'e mclude hands-on acttvtttcs m our TTT onlv for courses that have hands-on 

activtttes 
• 	 Other pat1Ictpants said that fi·om 15 to 2 3 of their TTTs were tc1cused on hands­

on activities. 

Question 4: Practice Teaching 
1 Ho\\ nnpm1ant ts It to do dunng a TTT? 

2 Hen\! docs It help'? 

3 Ho\\ much? 

4 Who do vou do IT tcx? (\\'l10 ts the audience'?) 


Responses: 
• 	 A<> much a<; po<;sible' 
• 	 Gtves vou a chance to be adventurous The more you make of it the more you 

leam 
• 	 \'tdeotape tor later cnttquc 
• 	 Essential to really focus on methodology Issues 
• 	 One workshop parttctpant commented that it was Important tor tramers to select 

the topic to present Another satd that they select the topics for the tramers. 
• 	 \\·e have tramers use ne\\ computer programs to develop trammg atds at our TTT 



• 	 For first time tramers \Ve have them first teach about somethmg they know. e g 
basketball Tlus helps to tl..1cus on the methodology Issues and ease the di~comfl..1rt 
the tramers may feel about health and safety. 

• 	 \\'e do a sesston where we purposely ""blo"' It'" I e .. make a number ofteaclung 
nustake<: Then we cntique it 

• 	 :-..lake an activity of \vhen to use different traming methods 
• 	 Practice teaching m front of other trainers (peers) first 
• 	 Practice bef(xe the biggest group you can get Another participant countered by 

pomtmg out that traming m smaller groups IS less intnmdatmg for the tramer 
• 	 Pair tramers so that they do team teaclung. 
• 	 ~lake It optional -- trainer chooses \Vhether to tram alone or 111 a team 

"ben training trainers who will be teaching people with limited English skills. 
trainers must practice: 
• 	 teachmg with an mterpreter 
• 	 usmg pictonal matenals 
• 	 speakmg slo"'ly 
• 	 usmg demonstratiOns 

Question 5: Critique/Feedback 
l \\'hat helps the mosP 
2 \\'ho d~c1es It'~ 

Responses: 
• 	 Sometnnes Ifs hard to get people to say negative things 
• 	 Ask tl..1r suggestions tor improvement- can help get around problem stated above 
• 	 On-gomg feedback given by mentor trainees. (Beyond the duratiOn of the TTT ) 
• 	 Start With posttive tlungs tramers did 
• 	 Emphastze that It should be an honest opuuon wtth suggestions for Improvement 
• 	 Feedback given verbally and m wntmg. 
• 	 Ask tramer tl..x self-evaluatiOn first-- makes It less threatening becau~e he'she IS 

usuall~ much harder on hunherself than anyone else ts 
• 	 Give ti·ainers spectfic critena for evaluating each other s (and their own) 


ped(mnance Thi<: help<: to depersonalize rhe cntique. 


Question 6: Life after TTT 
1 	 \\"t::re vou readv to teach? . . 
2 \\'hat else do vou need? 

3 Is there a tramer ··buddy"" or ""mentor"" program? 


\\'e did not have tune to dtscuss thi" topic. though there was a lot ofmterest mit \Ve 

suggest that one of the sesstons at the next Tramers Exchange be devoted to this subJect. 




Task: Design a model TTT program. keepmg 111 mmd the parameters discussed 111 the 
questions abO\ e 

Note: V.'e ''ere prepared fL1f one of the small groups to focus on designmg a TTT 
focused on teaclung to an audience \Vtth hmited Enghsh skills All the groups decided to 
focus on designing a more genenc tram-the-tramer program 

Responses: 

Small Group #1 
1 	 Practice teachmg -- helps to develop confidence m one s abihty 
2 Teach module \Vith a mentor ( 15 20 min). 
3 Role-play methodology 
4 Reti·esher skills development 

- site ~pectfic 


ne\\ teclmologie.;; 


Group #2 
1\eeded TTT factors 
1 	 Set mmnnum tloor (of expenence and knovvledge) to come mto trammg so range is 

~onh~\vhat similar Tramers should at least be occupatiOnal health and safety veterans 
2 Recnnt motn ated persons \Vho want to become tramers. 
3 Practice teaclung Is cmcml. Tramee should pick topic to get maxunum comf()ft level 
4 TTT facilitator gutde should have structure but also fleXIbility 
5 Get tramees to clarif)· and understand educational goals. training philosophy. and 

methodology 
6 Emphastze dunng TTT that e\ aluatton should f(1cus on outcome assessments so 

tramees are clear on hovv thev can measure success as tramers 
7 Butld competency that Is not ov-erly spectahzed 
8 Feedback eYaluatton should be given dunng TTT trauung 
9 Get tramees to bmld sktlls m grvmg appropnate feedback. 

Group #3 
• 	 Target audtence ~ first tune trainers 
• 	 Practice teachmg as~tgn toptcs for trainers to, practice and the methods to use 
• 	 Teach hon to use diHerent trammg method" 

- demonstrate effective use of a method 
- do a ··blo\v tt'" session for some methods 

• 	 Emphastze carefhllistemng sktlls and sensitivity to tramees needs 
• 	 Feedback 

Prepare tramers t"l1r the evaluation by talkmg about cnteria from the begmning. 
Provtde Yerbal and wntten feedback. 
Provide cntena checklist for e\ aluatmg tramers · perfonnance. 

• 	 Create atmosphere of a healthy challenge 



Group #-t 
Cnttcal cntcna it1f success as a tramer 
• 	 Ability to clearly pre<>ent subject matter 
• 	 K.no"vledge and demonstration of diverse teaclung techmques. 
• 	 KllO\\ ledge of sub_1ect matter 
• 	 Efl~cttve soh citation of t~edback and interaction among class participants 
• 	 FleXlbihty 

1) 	 No ~mgk model t(x a tram-the-trainer program \vill work tor all tramers. A program 
must he tallored to the specific needs of those preparing to become tramers. 

2) 	 The 1 5 hours set aside t()f tlus sess10n \vere not enough to devote to tlus topic At 
least another 0 5 hours \vas needed. 


